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ABOUT THEEACHER DEVELOPMIRUST

TheTeacher Development Trusst the independent national charity for teacher training and professional
development. Launchbg teachers in 2012the Trust works with governmestipsisand colleges

subject associations, teaching unions, universities as well as many profipaoiit noganisationfrom
across the education spectrivie are primarilyUK focused but have substantial international links and
relationships.

TeacheDevelopment Trust

49 8 51 East Road, London, N1 6AH
020 7250 8276
enquiries@TDTrust.org
http://www.TDTrust.org/
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National Teacher Enquiry Network

Executive Summary

Theres huge pressure on schools and colleges to improve the quality of teaching and create better learning
outcomes for young people. Research shows that the most effective way to achieve these goals, while als
improving staff morale and engagementhiughhigh quality professional development. However, while

this is easy to accept it is very hard to implement.

The Naibnal Teacher Enquiry Network has been created to support organisations that are facing up to
these challenges. It & collaborative partnership of schools and colleges focusednavation and
improvement through highly effective and eviddrasedstaff professional development and learnilig.

has been developed alongside schools, in consultation with expertg) éhsevies of pilots supported by

the National College for Teaching and Leadership and the National Union of Teachers. Our members shape
and develop our work and are committed to the principle of y@greer support.

CPD Quality Peer Audit NTEN Lesson Study

A peeraudit against our CPD Quality Comprehensive tools and support to
Framework with Bronze, Silver and Gold implement a worldeading system of Joint
awards for excellent practice & policies. Practice Development.

Peer-to-peer support Research access

Connect with likminded schoo&nd Gain full text access to over 1800
collegedo observe ad develop educational research journals to ensure
outstanding practice at our six national you stay atthe cutting edge.

conferences.

Rigorous evaluation & research A powerful voice

Engage in both small and largeale Have your views around staff development
research, access evidence, implement represented at the highest levels.

quality evaluations and interventions.

Our Network includes organisatiomgth worldleading reputations for outstanding professional
development as well as schawisl collegeshat are just at the start of their journédtis a networklesigned
for every member of staff in your organisation.

Membership igraded according tanstitutiorsizeand pricesrange from £1000 to £2500 depending on
the number of learnerd/e offer intensiveschoeWide impact for less than half the cost of a typical Masters
programme for a single teacher.

Membership of the National Teacher Enquigtwidrk is a powerful tool for sustainable, staf
improvement. Apply today and become part of our family of schools and called@se committed to
sustainable progression powered by ongoing professional learning and development.
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The Need tdWork Together

THE BACKGROUND

to use their resources to satisfy central prioritigis

With the reduction in power of Local Educaticis
Authoritiesthere has been an ewgrowing
emphasis on central measures of accountak
with league tables driving organisational - %
behaviour Increasingly, schoaad collegesare |
also being heldto accountfor their ability to
narrow the gap in outcomes between th
children from disadvantaged backgrounds ag
others.Inspections are focusing on the quality,
teaching and the allocation of resources as wel 8
the effectiveness of leaders in improving botthese Parents areelying more than eveon inspection

and accountability data to make theihaices and schools and colleges are under pressure to design
activities in a way that will look good to parents and local media.

All of these pressures have leal an explosion of training that is doo teachers, a reduction of
professional autonomy in the classroom and a growing frustratienfrustration has been fetith by
leaders who are struggling to juggle so many competing ageaddsy staff whaare struggling to deal
with everchanging demands.

Thephenomenasuccess of the London Challérgjmwed us that simply piling on the prestusehools
and collegess not enougto help them improv®©rganisationshrive wherthey challenge antielp each
other,holding their peers to account while fostering a sense of joint responsibility and mutualleepport.
isalsorobust evidence to show that teacBposver to improve their own practice is dramatically enhanced
by carefully structured collaboratiomhis model of professional development holds the kaystainable
improementfor schoolsand college we need to enable leaders to inspire staff to be the drivers of
improvement rather than mere delivery mechanisms.

1 A programme of support and partnership which ran from 2@Q8//www.ofsted.gov.uk/resources/londahallenge
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National Teacher Enquiry Network

Despite the strong evidence of what works well for improving teaching and learning, the habits of disjointed,
oneoff CPD, insufficient evaluation of impact and lack of robust research evideegertneen hard to
shift.School and college leadensve struggled with the challenge of profoundly changing their model of
professional learning into one with much greater, positive impact for teachers and learners.

THE EVIDENCE

We knowfrom Vivane Robinsal researchthat the most effective way that leaders @aaprove outcomes
for children and young people is to focuspoofessionatievelopmentlt may be surprising, bétcussing
onthisrather thanonthe quality of teachinglonebrings greaér improvement for learner outcomesis
chart summarises the research findings:

Effectiveness of different leadership aspects in improving learning outcomes

Ensuring an orderly and safe environm
Leading teacher learning and developm
Ensuring quality teachin

Resourcing strategicall

Establishing goals and expectatio

0 01 02 03 04 05 06 07 08 09
Effect Size

We also know from Sutton Trust rese®titat the difference betweethe effect ofpoor teaching andhat

of highly effective teaching is just under half a yeaxtra prgress for most studenf®ose from
disadvantaged backgroumsdre particularlyaffected theystand to benefit even motiean their classmates
from effective teaching, but arevslarlymore sensitive to poor teachiii@is underscores the need to raise
the quality of teaching.

Effect of teaching on students in years of progress

average studen EEEE—— |

i ‘ ‘ ‘ ‘ m Poor teaching

Disadvantaged studen Highly effective teaching

02 04 06 08 1 12 14 16

o

2 Robinson, V.M.J., Lloyd, CR&we, K.J. (2008). The impact of leadership on student outcomes: an analysis of the
differential effects of leadership typ&ducationaddministration Quarterly, 44(5)63x4

3 Machin, S., Murphy, R., Hanushek, E. (2011). Improving the impact of teapbpilsachievement in the Bliterim
findings http://www.suttontrust.com/public/documents/1teactiensactreportfinal. pdf
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Finally, we know from the EfFeintrestudies in to Collaborative Professional Develogntieat when
professional development is carried out effetyivtehas a host of benefits for both staff and students.

Benefits for staff Berefits for children and young people

Improved overall motivation & confidence,
improved participation,
greater satisfaction with work

Greaer selfconfidence and belief in ability
to make a difference

Improved learninggnhanced performance in tes
greater ability to decode texts
and more fluent reading

Greater enthusiasm for
collaborating with colleagues

Greater commitment to changing practice Increased sophistication in responses to ques
and willingness to try new things and better organisatio of work

Together, these studies provide a compelling case that every school should be prioritising the professiona
development of its staff in order to bring about profound and lasting improvement.

A number of studiebave shown thaffectiveprofessional development that raises student attainment has
certain characteristic¥hese characteristics formpeocessthat is sometimes known @sint Practice
Developmeid(as espoused by David Haeaveset. al) or &ollaborative Enquidy

1 It focuses on studeiiesarning needgas well as the practition@rneed}p

9 Itis collaborativde.g. triads of teachergnd driven by staff

1 Itinvolves external supp@ndchallenge from experts and peers

1 Itis sustained over a long period of time (estimates of minimum time vary from around 30 to 50
hours)

1 Itintegrates theory and practice in a way that is relevant to the practisimenk

1 Itis subject to egoing and continuous formative evaluatiomydact by the participants.

By combining the most effective professional development with a focus on the most effective, evidence
informed approaches to teachirygu create a powerful driver for improvement in schools and colleges.

THE VISION

We are creating apartnershipof organisationsvho believe in growing the professionalism of their staff
order to raise attainment and reduce educational inequality for our young pdopi®ing so we are
challenging the myth that teachers need td@fagneddand manipulated in order to improve their practice.
Our model of professional learning places teachers at the heatteaf own developmentonstantly
evaluating and improvindpeir practice to fulfil their vocation and help learners succeed.

We believe thatstaff membersneed to nurture and challenge themselves with sustained @uingn
learning,to model the habits of enquiry that they expect from the young people theywibrk

4 Cordingley, P. et. al (2002007) http://eppi.ioe.ac.uk/cms/Default.aspx?tabid=274
5 This includes the EPPI studieglnelius Timperley, H. et. al (2007) Teacher professional learning and development, Best
Evidence Synthedigtp://www.oecd.org/edu/school/48727127.pdf
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Members of our Network believkat research is something that all staff should engage in, both as avid
consumers of evidence of effective ways to improve teaemdgs collaborators in neand innovative
studies.

We are working to raise the bar when it comes to evaluating the impact of our own Ie¥raingll do
this byenhancing subjective and professional judgements of effectiveness with objective and standardised
measures of impact.

The National Teacher Enquiry Netwofaidased sharply on improving teaching and learning through higher
quality professional developmedtind nothing else. There are many networks and grougganisations

that look at all aspects fooperation resourcing and finance, examinations, curriculum, IT systems, legal
issues, etc. Unlike other networks our mission is tmhelemberkeep a lasersharp focus on the work

that has been shown to make the biggest differeageipil outcomes effective development of staff.

Some of our memberstain their membershigf other school improvement netwa@kbey benefit from

our additional support, ger audit, Lesson Study tools and our focus on professional learning iroorder t
augment their work in other are&ge continue to wor&specially hard to ensure that the National Teacher
Enquiry Network complements, supports and enhances the wakhond &chool Alliances and are
delighted to have the National CollegeReseah & Development Network Senior Manager advising and
supporting our ark right from the pilot stage.
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Building a learningrganisation

ACCREDITATION

We have developed a framework to help yo
develop the quality of CPD practice in yol
organisation It is built on the worlof the
Training and Development Aged&cyformer |
regional CPD network and has been written wj
advice and guidance from our expertiisory
Group. The framework looks at the following
areas:

1 Leadership and culture

Focusn Learning and Pedagogy
Evaluation of impact

Support and challenge

Processes, systems and resourcing
1 Research, innovation and evidence

= =4 =4 =4

We have deliberatelyset hidn standardsn a number of areas and would expect the majority of members
of the networko be working towards the Bronsvel when thg first join. We have placed significant
emphasis on the quality thferesearch, evidence and evaluatiorethods thati@ usedand the framework

is underpinned by a vision of staffembers leadintheir own professional learning.

The framework will be under constant revand developmet by our members. @/will be looking for
ways to raise the bar furthesupportingour most outstandingstitutions to become world leaders.

All organisationsn our network receive a frepeer audit against our evidenebased CPD Quality
Frameworkwhen they joinin order to help them to fully understand thairrentposition on the CPD
improvement journeYhe audit is repeated at the end of each year of membership in order to allow you
to track and evaluate progress you are makihige audit hathreeelements:

1 A selfevaluation forntompleted bythe leadershiggeam
1 An onlinewholestaff survey to examine attitudes and experierareshe ground

1 An assessment visitm another member organisatiwith a series of interviews and discusgmns
help you understand your stigths and areas for development atodease ait differences
between senior leadgigiews and those of staff members.
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The assessment visit

is carriedt by a

representative from another member organisation % dThe NTEN Peer Audit proce:

who has received training in the audit prodeéash
member commits to carrying out two peer audits

per year of membership in order to help them
reflect on their own ractice and form mutually
beneficialrelationships.

will help schools ensure teacher C
effectively meets learri@reeds

@GrahamFrostd Headteacher, Robert Fergusc
Primary School, Carlisle

Following the collection of dateu will receivea brief report to highlight key strengths and areas for
development. If yowrganisatiorachieve one of ourdnedablevels then @/ will issue a certificate

ocus on Leaming and Pedagogy

BROMZE

SILVER

GOLD

Any supporting evidence
(optional)

2a

Some professional development
processes in the organisation
have a clearly defined benafit for
a specific cohort of pupils in 2
specific learning area

Most CPD processes for teaching staff

have clearly defined targets for
improving pupil learning

All career development znd
professional development for
teaching staff has strong focus
on pupils’ lzarning and
development needs

For example, the 5IF focuses on
K53 needs. There is room for
more here, however, only 3
third of respondents fielt that
their professional learning was
focused on improving the
learning of specific pupils in
their class.

2bh

all professional development
processes and decisions for
teaching staff have targets for
expected changes in teacher
Behaviours and skills

There is consideration of how to
change staff members' underlying
attitudes and theories of leaming
through each profeszional
development process

Intervigws suggested that there
had been changes in teacher
behaviour znd skills.

Performance far

=} for most

some tezching staff has a focus
on improving pupil learning

teaching staff has a focus on
improving pupil learning

performance management for
has & strong focus on improving
pupil leaming for all teaching
staff

2d

There are some examples of how
the organisation considers the full
range of general pedagogy,
subject pedagogy and subject
knowledge when choosing
appropriate CPD for teaching staff

all teaching staff members are aware

of the need to improve general and
specialist pedagogy as well as
develop subject knowledge

CPD to improve teaching practitioner
subject knowledge is usuzlly linked to

subject-specific pedagogy

All teachers can demonstrate
consideration of both general
and specialist pedagogy in their
professional learning records
and plans

All teachers seek to constantly
update, develop and deepen
their subject knowledge

Respondents and interviews
suggested that there were
lopportunities to develop
around general pedagogy,
=pecizlist pedagogy, as well as
zubject knowledge. This year,
with national curriculum and
=xam changes, sees 8 particular
focus on subject knowledge.

28

mMany staff meetings have
allocated time for discussion of
pedagogy, teaching and leaming

There is 3 TEL focus in almost all
departmental meetings.

Regular Discussions around TEL
and pedagogy take place bath
formally (in mestingz} and

The survey sUggests & vast
amount of informal

conversations around teaching

[m)

The report highlights the differences between Slidg®sisgqurple boxgs
andstaff perceptiongfeyshadiny

Percentage that answered ‘Agree/Strongly Agree’: 34 81%

u Strongly Agres

migres = Disagres

1 plan lessons with my colleagues

I welcome other teachers observing my lessens

>

strongly Disagree

= Always = Regularly = Rarely * Never

= Strongly Agres

Most of my teaching colleagues welcome

others observing their lessons

= agree

Disagree

/

Strongly Disagree

Percentage that answered "Agree /Strongly Agree’: 80.26%

| have opportunities to collaborate with my
colleagues on professional development

s always o Regularly  Rarely s Mever

Staff survey results are broken down so that you can see the range of perceptions.
These are mappeadainst our quality framework.
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dThe Audit] is well presented...ar
transparent. It is personalised and \
clear that it is based on evidénce

Tessa Blair, Vice Principal,
Bethnal Green Academy, London

Based on your report we will ask you for up to
three key development areas whiale will
publicise on the Network meml@argea so that
other organisationgan connect with you. We
will use this information when working with our
members to design our programme of events
and in the development of resources and
support.

We will publicise the strengths that have been
identified from the audit process in our
directory of outstanding practice.

Members who wish to receiftether indepth externalanalysis, advice and support in orderftother
develop their approach to professional learning may wish to take advantage of a discountSkeithe

programme from our partner organisatidime Centre for the Use of Research and Evidence in Education
(CUREE). Thigdepth evaluation and progression service can help our members continue their journey: it

provides a nationally benchmarked analysisyofir organisationand a followup packageincluding

customised tools and resouiaed a detailed progression plan.

Evidence frorthe peer-audit process and from the Skein programme will be imsguhtining to grow and
develop the Netwoi®& evidence basfor effective practice which we will share with membesugh

regular updates.

¥ Great day reviewing professional learni
culture@wroxhamschool with @NTENetwor
Highly recommend this audit prazess.

@AlisonMPeacoékHeadteacher, Wroxham Schét#rtfordshire
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Collaboratve Improvement

TEAMWORK WITHBCHOOLS AND COLLEGES

At the heart of the National Teacher Enquiry Netwo
the idea that the best professiorgdvelopment occur
when teachers collaboregly planlessonand observe
and reflect onthe effect of the teaching activities ¢
learners Professor David Hargreaves calls this proc
Joint Practice Development and 8ays

olt captures a process thatridy
collaborative, not orway; the practice is
being improved, not just moved from one
person or place t o ak

The Japanese Lesson Study model is a fantastic exangulettgacher enquiry and has been advocated

in the UK for some time both the National College for Teaching and Leadership and its predecessor
organisationdVe are fortunate to be working with one of the world experts in Lessty, Biwfessor Pete
Dudley, who hahelpedus shape and develop our programme within the Network.

Our own NTEN Lesson Study model combines this collaborative approach with a rigorous use of evidenc
and comprehensive evaluation of the impact on learners. It was piloted in a project supported by the
National Union of Teachers and the National College apartnership with the Wroxham Teaching School
Alliance.

0 There is huge] impact in worldlangsiden a lesson rather than at the back with a clipboe
dProfessional conversations were really enbanced

OThe pedagogical discussiorvwaving arouhthe staffroom
simply wouldrhave happened befdre

A girl wha almost never existed for me in my PE lesson is now loving her lesson
0 shé& even started coming to athletics club after &chool

Quotes fronNTEN Lesson Study Pilot members disciiiesiegults of their projects

6 Hargreaves, D.H2011) Leading a selimproving school system.
http://dera.ioe.ac.uk/10429/1/download%3Fid%3D154604%26filename%3Dleaduagself
improvingschoebkystem.pdf
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=

Atriad of teachers focuses on a single class and identifies an educational or behaeedral

2. As part of the NTEN they receive-tebkt access to over 1800 research journals and theyhise t
plus support from a trained mentor, to identify the most effective and efapigritachto take
to change their teaching in order to fulfil this need.

3. Thisis turned in to a clear reseayclestionof the typedHow effective is [intervention X] at
improving [outcome Y] in [cohort/class Z]

4. The group is guided to choose a rangeweéluation approaches which include both objective
and nationally standardised measures (where possible) as well as more qualitative data. We
provide access to a libraryf @bjective approaches to testing from major partners such as CEM
Centre and GL Assessments. Some of these are exclusively availabldetalgsough our
network.

5. The triadtesttheir understanding of the educational need by devising seoless gercises and
predicting the reactions of two or thr@ase studypupils. They use this to refine their definition of
the issues and help target the chosen intervention. They alsobgettieredata to enable them
to fully evaluate the impact of thein@sen intervention. If possible, they identify a control group
to act as a comparator.

6. The triad now engage in@ycleof lessons (or segments within the lessons). In each qlarthey
a series of activities to implement the intervention ptiegiictthe reactions/outcomes of the
chosen case pupils. One of the members teaches the lesson while the others observe. They meet
shortly after to compare their predictions to the reality seftctdiscuss why this is (with
reference to the underlying researchflavhat they should do next. They plan the next lesson and
repeatthe process until they feel they have made sufficient progress.

7. Once they are confident they have mastered the approach, each member of the triad engages

with two other teachers to help thplan the refined approach in to their own lessbtiss is a

highly effective way talisseminateand embedthe practice. At the same time, they gather final

impact data and calculate a statistigfect Sizewhere possible.

The NTEN Lesson Study model is a highly effective way of trying out, adapting and embedding teaching
approaches from research. We give comprehensive guidance on finding evidence to tackle learning issues
and we provide a wide range of tools amdsources to ensure that the impact of new approaches can be
measured and shared among the wider profession.

The NTEN Less8udy approach (combined with our evaluation tools) is also an excellent method of
attempting innovative new approaches to teaclind learning in a disciplined and careful way. Once
ideas have been shown to be feasible on a sswlle basis we can then encourage other members of our
network to adopt and evaluate the approaak part ofa larger scale trial in association with ateg
education institution.

We are frequently contacted by researchers looking to try out innovative ideas in.sésoalgsesult
members of our network receive a range of opportunities to engage in high profile research and
development.

As part of the National Teacher Enquiry Network ywganisatiorwill have access to a large range of
resources to help you implemBMEN_esson Study. As well as guided toolswe will behostingevents
(both physical and virtual) to help yoetdghe best result§Ve will alsoco-ordinatea programme of visits
to see the process in action
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NTEN Portal “You are mot logged . (Loghn)

NTEN Events
NN Friday, 10

Navigation

Natienal Teacher Enquiry Network

Look for eariier events

Tuesday, 14 Janu

Friday, 7 February

‘Welcome to the NTEN Portal. Use the links below to find all the resources you need to complete the NTEN CPD Peer T
N

Audit and NTEN Lesson Study cycle, share your experiences and network with other MTEN members and discover more
best quality CPD opportunities for your school.

Available courses

* Welcome to NTEH

This contains the induction resources for new members: handbooks, chesklists and
r2s0UroEs Nesessary o introducs and embed NTEN in yeur school,

¥ Getting ready for NTEN
To make use of the NTEN Resources, make sure your school's intemet network aliows.
30oEss 1o these Ky programmes,

@coge

¥ NTEN Lesson Study « i

guides and resourses 1o help you thioughout the NTEN

¥ NTEN CPD Peer Audit

All the resources you need te guide and complete the NTEM Peer Audit.

A screenshot from our online meoiigrNTEN Portal

Somepagesfrom one of our comprehensive support guides. There are several guides tailored to
yourroles and responsibilities in implementing NTEN in your school.

Our online NTEN Portal contains comprehensive guides for the NTEN Lesson Study participants as well
support and guidance for anentord a trained member of staff who supports and challsngee
participants, helps them locate evidence and construct a suitable approach to evaluation. Each membe
school or college should have one trained mentor although some schools may cluster togeglaeisend
mentoring centrally. We provide online tiaig sessions and drapsupport for all mentors.

¥ alust working my way through
NTEN resources. Wow, mind blowil
Really looking forward to the jourae

@LeadingLearnérHeadteacher, St. Mé@ry
Catholic College, Blackpool

Pagel?2



National Teacher Enquiry Network

Sharingexcellence

EVENTS

We run six national conferences per yedrere our members network, share experiences, discuss best
practices, debate policy and receive further suppo ‘
for their audits and NTEN Lesson Study. Our ever
often feature@ eachMedstyle sharing sessions
where members bring examples of particylarl
interesting and notable practice and share these i
quickfire 3 or 6 minute presentations.

Our current schedule of conferenesguresevents
near Milton Keynes and Newcastle and we
endeavour to basall events at member schoaisl
colleges around theountry. We ask members to
commit to sending a representative to at least thre
events during the year.

o Chris Holmwood Principal, Leadership and
We alsorun a regular programme of training and Training Centre

drop-in sessianto support our members throogth Shenley Brook End School, Milton Keynes
the CPD Peer Audit and NTEN Lesson Study

processeduring these sessions we discuss practical

stepsfor school$o get maximum impact from our resources and ensure that the iritduliore evolves
to support effective innovation and evidemnt®rmed practice.

OURCOMMUNITY

We encourage members to gage with each other on Twitter as well as with the wider education
community. Our NTEN Portal has discussion areas and rsbadrwgfacilities to ensure that ideas can be
shared and developed collaboratively.

Some of our members work in local clugeegs within a teaching school alliance or academy chain) and
organise local events to discuss, share and develop practice around NTEN Lesson Study. We are developin
resources to help the organisation and implementation of these events.

NEWSLETTERS

Our members receive a hatermly update with news, advice, case studies, research and opinishaie
key education and policy news afréquently invite members to contribute and stiaee& own evidence
andideas
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A National Voice

We organise regular discussions with influer " g
policy makers and politicians. These incli
meetings with education ministers and shau
ministers, civil servants, and representatives
thinktanks and educational professional bodit
During these meatis a group of our member
propose ideas and represent the opinions of
entire network.

Our regular member newsletters include upds

and opiniosonkey policy developmentslating  Michael Gove Secretary of State for Educatior
to professional developmemte frequently invite listens to a group of NTEN Members at the
members ad experts to contribute practice Department for Education in London.
guidanceon how members will implement and

comply with new regulations.

In order to develop clear policy positions @rganise debates and discussions at every conference. During
these events we invite represemtas from key policy bodies and ensure that membgisionsare not
only heard but can alsgenuinely influence policy.

TEACHER
DEVELOPMENT

John StephensDirector of Teaching Schools &
the National College, speaks at our launch evt
at the Houses of Parliament.
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What do NTENschools say about membership?

Meols Cop HiglschoqlMerseyside

Meols Cop is m@®utstandingcommunity high school for stude
aged 11-16. There are 720 students, 5&#8 and 30 Teaching
Assistants. The school signed up to NTEN to introduce Less¢
as part of CPDoThe idea of Lesson Study fitted in well witt
schods philosophgf lesson observatiaiisaid David Jones, Deput
Head.dWe have moved away from grading lessons in an OF
stylewaybecause we wanted to focus on the development and |
that wa going on in the classroém.

When David asked for volunteers for the Lesson Study pilot, h
not anticipate how popular would become. With 27 teache
currently involvedand enquiries in Art, Maths and Science on
go, the practice has really k&n off.

Meols Copegularly recommends NTEN to other schools, and believes that Lesson Study
credible theory in educatiod dorii think i& a fadp says Daviddn ourschool we have seen f
positives of working this way. It is something that we truly believe in becaskewttmilishas
been good for us.

d wouldcertainly recommend that other schools readhehdterare saying about NTEN in th
blogs, and listen tehatother likeminded, forwarthinking teachers and schbaige writteabout
their experiences. For our part, we can say that our experience has been véry positive.

Blatchington Mill Schoaté Sixth Form, Suss

Blatchington Mill School and Sixth Form College is a comprehensive
and sixth formior students aged 1-1.8. Thee are 1,700 students andi10
teachers.

The TDF partnership with the EHids giveNTEN membeapportunities to
participating infunded field research projectsBlatchington Mill wert
involved in astudy into engaging parents with school life through
messages. The study, run with Bristol and Harvard Universédg:
cabsolutely fantastfor the schod| according to Ashleldarrold, Deputy
Head dRather than try to roll it out ourselwes,have had someone do
academic piece of researalth useful conclusions fact, the stud
suggestetiugely positive results for parental engagement.

OThe heart of NTEMN that you need to review everything that you dc
evaluate how things have woregplains AshlegThis is really how scho
should be working, and NTEN really has been great in helping u§ do 1

Sue Pinnickhe school CPIBad, agrees:0A Lesson Study vision has h
potential in our schodl/e have been training new mentors and are e»
about having much more emphasis next academic year on peer obs
and coaching.
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Robert Ferguson Primary Sch@Gallisle

Robert Ferguson Primary School is a mixed community primary school w
students and 15 teacheBespitehavinga strong foundation of CPD already
place, there were many advantages for the school in belonging to the na
network

Joining NTEN felt likéa good way to formalise the scl@®aommitment t
delivering what is objectively the best Giaid headteacheGraham Frostive
want to encourage and support our{wasking teachers in their development,
also demonstrate parents that we are determined to deliver the highest
teaching for their childrerd

One Lesson Study wave saw great results, improving Year 1 dhibdmrefidence ©
with speaking and listening, and the school is excited to run more enqu
future.0We would very much hope that other schools get invéaysiGraham
0oOur experience has been positive, and the idea of being part of a national

of likeminded schools is something that we feel would be really benefici
and manythers. As earlgdopters of NTEN, we are excited to see the ne
grow in the futuré.

Sidney Stringer Academy, Coventry

When considering whether to join the network, d&dBroot, Assistan
Principle (Research and Developmdmnghlighted one particula
advantage of working with NTENMWe have always been good

supporting staff that were early in their career or that needed help
we wanted was something that was going to engage our Got
Outstanding teachers, and ke motivated in their jobs and satis
at work. Through discussions with these individuals, we felt that N
enquiry was the best way to do diAsfter trialing lesson studies on
departmental level, it was the higluality support for enquirgind the

networking opportunities that NTEN provides that were the stal
reasons for the school to sign up.

orhere have been lots and lots of opportunities that have opened up for our school tt
involvement with NTBBxplains Nicod would tell that to any school that are undecided ¢
joining, and would certainly recommend the expeneadave it

Toread more school stories, go to
http://tdtrust.org/nten/ntenrcasestudies/
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Join Us

THE BENEFITS

By becoming a National Teacher Enquiry Netwwknber organisatioypuwill gainaccess to:

1. A peeraudit against our CPD Quality Framewavkh Bronze, Silver and Gold awards for
excellent practice

2. Comprehensive resources to help gtaff engage in NTEN Lesson Study with support for

evidence and researctbased teacher enquirglong witha rigorous approach to evaluation of

impact. We have a growingank of resource® target this approach at effectilyeclosng

attainment gaps.

A =ries of nationatonferenceto foster networking and sharing of ideas.

Access to a national network of hikeénded schools with partnerships and visits to observe and

develop outstanding practice.

5. Shared resources to help your school improve policiepractices around professional
development, performance management and introducing innovation.

6. A strong, collective voieéth the capacity and opportunity influence policy makers.

W

THETIMETABLE

We run two cycles divave$of NTEN Lesson study witach academic year:

1 Wave 1: SeptembeA February
1 Wave 2: Januaryy July

Regardless of whegou choose to join the netwoykur membership period will encompass two full
cycles, i.e. your membership will be ready for renewal in either February or July.

THECOSTS

We are able to offerannual membership of our transformative network at less than half the cost of a
typical Maste® programme for a single teacher. This outstanding value is possible due to our status as a
nonprofit-making independent charity.

Organisation Size Annual Cost
Up to 500 learners £1000
Up to 1000 learners £1500
Up to 1500 learners £2000
Over 1500 learners £2500
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OUR COMMITMENTS

As the national charity for effective professional development we are dedicated to ensuring that this
network will:

1 Always advocate evidengaformed approaches to professional learning based on the most up
to-date research

1 Be led by the needs of omnembers

1 Pursue peeto-peer improvement supported by the top experts in the.field

1 Act as a powerful adveate for the importance of professional development in polaking and
ensure our membémices are heard at the highest levels

1 Deliver outstanding value for money

YOURCOMMITMENTS

This is gartnershipf like-minded schoolnd collegesvho are woking with their peers to improve
professional development. As a member of the National Teacher Enquiry Networgagoisatiomeeds
to:

1 Demonstrate that the Senior LeadersbanTfully supports therganisatio® membership of the
National Teacher Enquiry Network and is committed to proactively improving the way it carries
ou professional development

Agree to support the principle of netwedeer-to-peer support

1 Agree to have a membaf staff attend at leasbne CPD Auddnlinetrainingsessioper year
and one NTEN Lesson Study mentor online training.session

9 Agree to carry out at least two CPD Peerdfis per year in order tonetwork.enhance/our
ability to selfassess and support other meméiessessmenWe will endeavour to ensure that
these occur at convenient times and at schools which are within reasonable travel distance.

1 Agree toshareyourCPD development targets on the Network members'srélaat members
can be matched together by our Netw@&ordinators based on their needs and aims.

1 Agree to provide a designated senior leadership contact for the netiwbekLiaison Officer
Share progress updates and examples of good practice with other members of the Network

1 Provide a Lesson Study Namwho will commit the equivalent of an hour a week to supporting
the implementation NTEN Lesson Study.

=

=

Further information about commitments to be made by different staff is given overleaf.
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Role

Actions, opportunities and commitments

Senior Leader

Liaison Officer

CPD Peer Auditor

NTEN Lesson
Study participants

NTEN Lesson
Study Mentor

Other staff

The National Teacher Enquiry Network can suppoihytcansforminghe
culture of teaching and learning in your school. The senior leadership t
plays a vital role in maximising the benefits of the Network. NTEN shot
embedded in to the school déeement plan and the vision for the school
This should include a commitment to:

1 Creating a culture where teachers collaboratively drive their own
improvement, where innovation and disciplinedalskg are
encouraged, and where improving learning bezothe central aim of
professional learning and development.

1 Engaging fully in the CPD Peer Audit process, both in reflecting dee
on your own culture and procedures and also in supporting other
members to do the same. Publicly share and commit toottesprof
improving and prioritising CPD with your staff.

1 Engaging with the NTEN Conferences, sending at least one membg
staff to at least three out of the six annual events in order to networ|
learn and share ideas.

1 Allocating sufficient staffing, enand resources to enable a small
number of colleagues to pilot the NTEN Lesson Study process with
to growing and spreading this practice across your institution.

This role should be taken up by a member ofd8h€& CPD.eador
Teaching & Learning leader is ideal. This member of staff will take on ki
responsibility for implementing the CPD Peer Audit and NTEN Lesson
as well as liaising with the Teacher Development Trust. The Liaison Of
should attenét leastoneof oursx national conferences.

At least one member of staff should attend online training to learn how
audit other NTEN members. This process helps your institution connec
other members, reflect on your own practice, and suppordetedopment
of the network as a whole.

Any member of staff, no matter what their career stage, can engage in
NTEN Lesson Study. Small groups (triads are ideal) engage in this dee
reflective and developmental process over approximately one term. Th
groups engage in collaborative developmehevidencebased practice

using theNTEN Lesson Study to®lse process is carefully evaluated and
there is a highly effective dissemination process at the end of each pro

The group needst least an hour per week of dedicated and protected
meeting time as well as opportunities to undertake joint lesson observa
least once per fortnight. There are more details ilN(hEN Liaison Officer
Handbook

Each group of NTEN Lesson Study participants should be guided, supj
and challenged by a mentor. This role should be played by a more
experienced member of staff Witideally, some more experience of actio
research, academic study and/or coaching.

All staff memberfiave access toD® uniquenline resources and library «
research. The Liais@fficer should distribute our hadrmly NTEN Update
whid contains news, research and inspiring examples of outstanding-te
led development.
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Appendix

Leadership and Culture

BRONZE

SILVER

GOLD

la

1b

1c

There is a clearly defined

organisatiorwide CPD leader in

charge of resourcing and policy

There are opportunities for some
staff to give their input into planning
priorities& policiesfor professional
development

The CPD leader demonstrates a

sound understanding of the basic

principles of effective CPD

The senior leadership team
articulates a vision of effective
professional development

There are some exampleslimks
between CPD resourcing and
commissioning decisions to the
organisation and departmental
development plans

There is alearly defined CPD leader ol

co-ordinator in each department or teal

There is an attempt to involve all staff i
the setting of organisational prioriti&s
policiesfor professional development

All senior and middle leaders and som|

staff demonstrate understanding of the

principles of CPD

Some leaders are deliberately and
openly modelling the characteristics of a
successful professional learner

Some whol@rganisation CPD strategy

explicitly and clearly linked to the

organisatiofs development plan

Some departmental CPD resourcing
decisions are aligned with the department;
development plans and Performance

Management processes

All staff engage in collective decision
making on professiohdevelopment
priorities& policiesfor the organisatiod
there is distributed leadership

All staff demonstrate an darstanding

of the basic principles of effective CP

Senior and middle leaders paxtively
model professional learnirigthey are
dead learnerdand take a lead in engaging
in potentially sensitive or vulnerable
processes

All wholeorganisation and
departmental professional development i
chosen to carefully balance the needs of
wider development plans with individuals
needs ad interests
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BRONZE

SILVER

GOLD

1d

le

1f

19

1h

Many staff feel they are able to
positively influence the quality of
teaching and learning in the
organisation

One member of the governing bod
has specific responsibility for CPD
policy and monitoring

The organisation has a track recor
of developing staff and moving the
on, even if it means losing them to
another institution

Performane management process|
are linked to theorganisatiofs
development plans

There is a clear commitment and
there are procedures to ensure
equality of access and opportunity
for CPD for all staff

Parents are aware of the
organisatiofsfocus on improving
stff quality

There is some attempt to provide
professional development around
both pastoral and curriculum roles|

All staff membergeel they have
opportunities to positively influence
teaching and learning quality across th
organisatiord some of them can give
examples where they have done so

The governing body receives regular
updates on professional development
from the leadership team

Every member of staff has a professiol
development plan iarder to help them
progress in their career

Performance management ensure that
every member of staff is engaged in
some form of professional learning anc
development

Peer observation is used as evidence
some performance management
processes

Parents are aware of a number of
strategies used by therganisatiorto
improve teaching and learning quality
Mostteachingstaff have the opportunity
to undertake professional developmen
a pastoral or curriculum role.

There are clear processes in place for
development of support and
adminstrative staff

Every teacher a leader an@thange
agen®Bd i.e. they feel able to make a
difference to theguality of learning in
theorganisation

The governing bodprioritises
professional development of staff as
regular item and considers implicatior
from all other policies

Every membeof staff receives
mentoring to help them progress in th
career

Performance management processes
and observations are used to support
and develop staff membeiswn
professional learning.

Parents and the wider community are
involved in staff membéigrofessional
development

There is a culture of professional
learning and development for all staff
in any role, including pastoral, teachitr
and learning, support and
administrative roles.
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BRONZE

SILVER

GOLD

2a

2b

2c

2d

2e

Some professional development
processes ithe organisatiohave a
clearly defined benefit for a specifij
cohort of pupgs in a specific learnini
area

All professional development
processes and decisidosteaching
staff have targets for expected
changes in teacher behavisand
skills

Performance anagemenfor some
teaching stafhasa focus on
improving pupil learning

There are some examples of how |
organisation considers the falhge
of general pedagogy, subject
pedagogy and subject knowledge
when choosing appropriate CPD f¢
teaching staff

Many staff meetings have allocate
time for discussion of pedagogy,
teaching and learning

Most CPD procesdes teaching staff
have clearly defined targets for
improving pupil learning

There is consideration of how to chang
staff membe@underlying attitudes and
theories of learning through each
professional development process

Performance management for most
teaching staff has a focus on improving
pupil learning

All teaching staff members are aware ¢
the need to improve general and
specialist pedagogy as well as develog
subject knowledge

CPD to impnee teaching practitioner
subject knowledge is usually linked to
subjectspecifiqpedagogy

There is a T&L focus in almost all
departmental meetings.

Teachingtaff report pedagogical
discussiorcurring at least once a weg

in some form outside formal meetings

All career development and
professional developmefar teaching
staff has strong focus on pupiésarning
and development needs

Performance anagementor has a
strong focus on improving pupil learn
for all teaching staff

All teachers can demonstrate
consideration of both general and
specialist pedagogy in their
professional learning records and plal
All teachers seek to constantbgate,
develop and deepen their subject
knowledge

Regular Discussions around T&L and
pedagogy take place both formally (ir
meetings) and informally (e.g. in
staffroom discussions)
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Evaluation of Impact

BRONZE

SILVER

GOLD

3a

3b

3c

3d

3e

Many CPD processes begin with a
baseline measurement of pupil
learning/behaviour and teacher
strengths

There is an attempt to measure
impact on pupil learning in the sho
and medium term after any CPD
activityfor teaching staff

Some evaluation includes both
subjective andbjective measures
with an attempt to balance
guantitative and qualitative
measures

Pupil voice is considered in the
evaluation of some processes

There is some consideration of ho
to design methodologically sound
evaluations

Most CPD processes begin with a
baseline measure

Followup impact measurements are
takenon at least two occasions followir
CPD activities

Most evaluation of CPD includes both
subject and objective measures, and b
guantitative and qualitative measures.
Some evaluation uses
standardised/national measures

Some quantitative evaluation uses sim
statistical measures, e.g. Effect Size

Pupil feedback is considered in most
evaluations

There are frequent attempts to use goc
methodological design in evaluation

All key development priorities are
subject to regular objective/subject,
guantitative/qualitative monitoring
these are used both formatively and
summatively

The organisationses a range of
assessments to monitor its progress
including nationally standardised
assessments and researdbrmed
surveys and tools

The organisatiocollaborates with
others when evaluating impact of
approaches in order to increase sam|
sizes and statistical power

The organisatiohas developed
significahexpertise in assessment to
specifically measure learning in defin
areas in reliable and nationally
comparable ways

Pupils play an activeole in evaluating
teaching and learning, including the
analysis of results. Parents are fully
informed and supportive

The organisatioconstantly seeks to
refine and improve its approach to
evaluation and methodological desigr

alongside a research partner
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Support and Challenge

BRONZE

SILVER

GOLD

4a

4b

4c

4d

4e

4f

There are some examples of
external experts being brought in t
assess and challenge existing
practice, from classroom
practitioners through to leadership
and governance

A few members of staff and a few
teams have d@ritical friendfrom
elsewhere in the organisation to
support and challenge

There are examples where teaclie
practice is constructively challengeg
and questioned

Some external courses are choser
for the ability to obtain followup
support

There is some attempt to ascertair|
the evidenc#ase used by external
providers

There is some use of mentoring ar
coaching, especially in early
professional development and earl
leadership develoment

The organisatioworks with a
variety of partners on professional
development activity to support stg
learning

A variety of sources are used whel
finding new expertise and provisiol

Theleadership team and governing bog
haveformed some strategic relationshi
in order to develp regular support and

challenge

Many staff teams or departments are
paired with other colleagues or teams
who act agtritical friendd

Most staff feel that their practices are
constructively challenged or questione
their CPD

Most externaproviders are chosen for
their ability to provide ofgoing support
and challenge to the institution
External experts and sources of advice
are evaluated against begiractice
research and scrutinised for evidence
impact

Mentoring and coaching are used
extensively for early career developme
and talent development

The organisationas formed some
strategic partnershipsith external
partners who develop long term
relationships

There is comprehensive usexiérnal
mentoring and coaching for all staff
and teams including leaders and
governors

There is extensive internal pairing an
partnering of staff members and
teams/departments in order to providg
robust support and challenge

Thereis a culture of questioning and
challenge, based around research
evidence.

External providers are evaluated
determine their track record of succes
in other institutions

External providers with robust
evaluations of impact are prioritised

Most staff are given thepportunity to
coach a colleague

Coaching (both internal and external)
used at most stages of career
development across tleeganisation

The organisatiohas a wide range of
longstanding partnerships and is
always seeking out new sources of
innovative support and challenge,
looking wider than the local network ¢
schoolsnd coleges
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Processes, Systems and Resourcing

BRONZE

SILVER

GOLD

5a

5b

5c

5d

5e

5f

There are clear policies for career
and talent management and
inductio(ITE, NQT, CPD, leadersh

There are clear policies in place fo
the organising, implementation an(
monitoring of statutory training (e.
safeguarding)

There are some opportunities for
peer observation, collaborat
enquiry (e.g. lesson study)

Academic and professional
accredtation is used occasionally t
encourage, recognise and challeng
professional development

The CPD leader is aware of some
external sources of funding for
training

The organisation hasringfenced
budget for professional
development which it attempts to
maintain

There is some dedicated CPD timg
during term time (outside INSET
days) for all teaching staff

Some staff are given the opportunity tg
develop their careergrough
secondmes, job shadowing and jeb
swaps

Regular joint planning ¢éssons takes
place

There are opportunities for peer
observation foteachingstaff every term
Many staff are working (or have worke
toward some form of academic or
professional accreditation

The organisation cultivates relationshiy
with organisations that fund profession
development

The resourcing of CPD is seen as a
financial priority

Theinstitutio® timetable takes some
account of the need for collaborative
professional development

There is a comprehensive and cohes
approach to developing a professione
workforce with a continuum of CPD tt
offers differentiated and personalised
opportunities for all staff of all
experience levels

Collaborative lesson development an
enquiry is at the heart of the
professional development for all
teachingpractitioners

Accreditation of professional learning
and development is seen laighly
valued by staff and leaders alike and
used frequently e.g. academic
(Masters and Doctoral level) and othe
(e.g. SLE, LLE, Lead Practitioner, etg

Theorganisatiomrmakes sigificant
efforts to raise extra funding to be
channelled towards staff developmen
including applications (for example) f
grant funding

Timetables are planned strategically |
maximise opportunities for
collaborative professional developme
and learning
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BRONZE

SILVER

GOLD

59

5h

5i

5]

5k

There are systems in place to
capture and shargenuinely
outstanding practice

The organisation keeps records of
professional development for all
staff

There are opportunities for some
teachers to initiate and engage in
pupitlearningrelated projects
Curriculum and scheme of work
development is tackled
collaboratively in many cases

There are systems in place to mon
the professionalevelopment of
staff

Some staff feel that the CR®well
matched to their needs

Sharing of good practice occurs at all
levels, with underlying theory explored
and evaluation shared

Staff maintain personal records of theil
professional development

Mostteachingstaff have the opportunity|
to initiate and engage in pupgiéarning
related projects

All curriculum and scheme of work
development is seen as a CPD
opportunity and tackled collaboratively
There are somexamples of individual
lessons being trialled and refined throu
collaborative development
Leadership is well informed of the
professional learning needs of staff

Most staff feel that the CPD in their
school meets their needs

Sharing of outstanding practice,
mapped clearly to research evidence
embedded into longerm professional
learning and @velopment processes

Staff members maintain portfolios of
evidence which capture CPD and
professional learning

All teachingstaff are either leading or
engaged in pojects to research and
improve pupil learning

Most lessons are designed, trialled al
refined collaborativelyd this process is
repeatedover time.

The CPD in school is carefully match
againstall staff@ requirements and
needs, which are monitored regularly
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Research, Innovation and Evidence

BRONZE

SILVER

GOLD

6a

6b

6c

6d

6e

6f

Most professional development
processes pay some attention to
evidencebased strategies and
research

Someteachingstaff are working in
partnership with a university to
engage in research

At least one member of staff has
access to research journals and
papers, there isome effort to
disseminate research findings to s;
on a regular basis

There are examples of innovation
teaching and learning being
encouraged, supporteahd

evaluated

Curriculum development has a signific
focus on finding and usidgest practisé
approaches

Theorganisatiormakes some effort to
get involved in largescale research

There is a clear rationship with at least|
one university and an @yoing
programme of research

Some pupils are involved in research

Several staff have access to research

journals and papers, there is a regular
programme of disseminating research
findings

Mostteachingstaff feel they are
encouraged to take risks, and supportg
in the evaliation and ongoing refinemer

of new ideas

Teaching staffegularly consult
research and evidence when
developing their practice

Theorganisatioomakes significant
efforts to involve itself in largecale
research

There is a close relationship with at
least one university with, for example
some staff either temporarily or
permanently seconded from one to th
other for some of the time

There are strong relationships built w
key experts and academics

Pupils extensively involved in researg
alongside teachers

Most staff have access to research
journals and papers

Teading $aff regularly meet to discus
the latest research findings

Disciplined ristaking is strongly
encouraged for alteachingstaff
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